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LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY )

Abstract

Purpose: Professional networks are conduits for career insight, vehicles for career exploration,
and incubators of professional identity. Accordingly, LinkedlIn is a rich environment for
university students’ careers and employability learning. In this article we review how the
pedagogical use of LinkedIn has been conceived, implemented, and evaluated in higher education

research.

Design/methodology: We conducted a scoping literature review on research articles and chapters
investigating the use of LinkedIn for careers and employability learning. We conducted a
systematic database search and screened the results, resulting in 30 eligible studies. Each study
was analysed for its research characteristics, theoretical foundations, reported affordances or

outcomes, and critical concerns.

Findings: We find little evidence of cohesion or consistency in the existing research. Studies
draw on different theoretical and methodological approaches and use different measures of
networking behaviours and competencies. Studies tend not to consider ethical concerns about

using LinkedIn as a pedagogical tool.

Practical implications: We argue this is not yet a body of research that supports the synthesis
necessary for a reliable evidence base. We recommend that educators employing LinkedIn in
their curriculum ground their work in more coherent, cohesive, and integrated theories of careers

and employability learning.

Originality: This review summarises a body of literature on the use of LinkedIn as a pedagogical

tool for careers and employability learning in higher education. It describes and critiques the
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beginnings of an evidence-base from which educators can further investigate how students can be

supported to develop their online professional networking skills.

Keywords: LinkedIn; graduate employability; career development; professional networking

LinkedIn as a pedagogical tool for careers and employability learning: A scoping review of the

literature

Introduction

Graduate employability is a core objective for many universities in the marketised
economies of contemporary higher education (Bridgstock and Jackson, 2019; Cheng et al., 2022).
Employability outcomes are a feature of universities’ marketing efforts and university rankings,
are reported in the media, and in some cases have been factored into university funding and

oversight frameworks (Bridgstock and Jackson, 2019; Sin et al., 2019). Students expect
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employment outcomes from their personal investment in their education, while policy makers and

employers expect universities to deliver skilled graduates into the labour market (Bridgstock and

Jackson, 2019; Cheng et al. 2022; Sin et al., 2019; Tomlinson, 2017).

As a result, employability is targeted in higher education curricula, through a variety of
strategies including the integration of career development learning, work-integrated learning, and
graduate attributes (Bridgstock and Jackson, 2019; Cranmer, 2006; Healy et al., 2022a, 2022b;
Krouwel et al., 2020). Accordingly, many academics have developed a scholarly interest in and
practical concern for their students’ career success (Cranmer, 2006; Healy et al., 2022b; Krouwel
et al., 2020; Rémgens et al., 2020), although some contest employability as an expression of the

value of higher education (Cranmer, 2006; Sin et al., 2019).

Professional networking is a crucial career management skill that students need when
engaging with industry and employers (Bridgstock, 2020; English et al., 2021). Several
employability-oriented pedagogical strategies address professional networking, including
mentoring, career-information interviewing, work-integrated learning, e-portfolios and industry-
based innovation challenges (Bridgstock and Jackson, 2019; Cranmer, 2006; Healy et al., 2022b;

Krouwel et al., 2020).

Professional networking is now done online as much as in person, particularly in the
global, technology-enabled world of work (Baumann and Utz, 2021). LinkedIn is the world’s
leading professional social networking website, with over 774 million individual users and 57
million company accounts across 200 countries (“LinkedIn: About Us”, n.d.). It is reasonable that
educators seeking to support their students’ networking skills consider LinkedIn an essential

platform that students should learn to use (Bridgstock, 2019; Brown et al., 2019).
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In this article, we investigate an emerging body of research into the use of LinkedIn as a
pedagogical tool for careers and employability learning in higher education. We conducted a
scoping literature review focused on scholarship investigating the use of LinkedIn in the higher
education classroom. We sought to explore several research questions. First, what are the general
characteristics of this body of research and to what degree it is conceptually and empirically
cohesive? Secondly, what are the affordances or outcomes of the use of LinkedIn identified in
this body of research? Finally, what critical concerns about the use of LinkedIn as a pedagogical

tool have been raised in this research?

The purpose of this article is to map the extant literature on the pedagogical use of
LinkedIn for careers and employability learning and evaluate the degree to which it can serve as a
cohesive evidence-base for other scholars and educators. We also consider whether our findings
reflect previously stated concerns about the lack of integrated approaches to careers and

employability learning in higher education (Clarke, 2018; Healy et al., 2022a, 2022D).

We begin by providing a review of the graduate employability and career development
literatures, focused on professional networking. After describing our data collection and analysis
methods, we describe our findings regarding study characteristics, theoretical foundations, critical
or ethical concerns, and the stated affordances or outcomes of using LinkedIn for careers and
employability learning. We conclude by arguing that educators using LinkedIn in their classroom
can benefit from drawing on more coherent, critical, and integrated approaches to careers and

employability learning.
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Careers and employability learning in higher education

Two distinct fields of research have focused on the conditions, characteristics, and
capabilities that support higher education students’ career success: graduate employability and
career development (Clarke, 2018; Cranmer, 2006; Healy et al., 2022b; Rémgens et al., 2020).
Graduate employability, a sub-discipline of higher education research, considers how individual,
institutional, and socio-economic factors influence university graduates’ employment and career
success (Clarke, 2018; Krouwel et al., 2020; Rémgens et al., 2020; Tomlinson, 2017).
Contemporary graduate employability research has evolved from a narrow focus on
employability skills to consider a broader range of employability capitals, including human,
social, cultural, identity and psychological capitals (Benati and Fischer, 2020; Romgens et al.,
2020; Tomlinson, 2017). Pedagogical approaches to enabling graduate employability is one
theme in this research, alongside themes focused on professional identities, graduate attributes,

perceived employability, and workplace learning (Healy et al., 2022b).

Career development, a sub-discipline of applied psychology, has focused on how
individuals approach career decision-making and career management, enact proactive and
adaptive career mindsets and behaviours, and understand their career as a meaningful element of
their identity (Spurk, 2021). Key themes in career development research centred on university
students include: career exploration, decision-making, and career management; career decision-
making difficulties; career future-orientations such as proactivity and adaptability; and barriers to

career development (Healy et al., 2022b).

Graduate employability and career development have for the most part been separate,
parallel fields of research and professional practice, despite sharing the same fundamental

concern for student career success (Clarke, 2018; Cranmer, 2006; Healy et al., 2022a, 2022b).
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Healy and colleagues (2022a, 2022b) have argued that the gap between career development and
graduate employability scholarship and practice undermines efforts toward providing quality,
evidence-based careers and employability learning for university students. They propose careers
and employability learning as a more integrated pedagogical approach to supporting students’
successful career-related transitions in, through, and out of higher education (Healy et al., 2022a,
2022Db). In this article, we demonstrate how this lack of integration is visible in the body of

literature focused on the use of LinkedIn in higher education classrooms.

Professional networking for careers and employability learning

Professional networking is the act of strategically building and leveraging interpersonal
relationships for the purpose of advancing work or career goals (Batistic and Tymon, 2017; Wolff
and Spurk, 2019). Networking should not be understood only as a transactional instrument for
achieving employment and advancement outcomes. Professional networks are also important
resources for careers and employability learning: conduits for career information and insight,
vehicles for career exploration and reflexivity, and engines of professional identity formation and
expression (Batistic and Tymon, 2017; Baumann and Utz, 2021; Bridgstock and Tippett, 2019;

Davis et al., 2020; English et al., 2021; Wolff and Spurk, 2019).

In the career development literature, networking skills and behaviours have been proven to
offer a range of positive outcomes, including employment, advancement, and salary growth;
improved job performance, satisfaction and fit within an organisation; and improved wellbeing
and reduced work fatigue (Davis et al., 2020; Wolff and Spurk, 2019). Career development
scholars have subjected networking attitudes, behaviours and skills to empirical inquiry and
developed several survey instruments to measure these qualities (Davis et al., 2020; Wolff and

Spurk, 2019).
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In higher education research, social connections are frequently acknowledged as crucial
factors that enable or constrain the development and expression of various forms of employability
capitals (Batistic and Tymon, 2017; Benati and Fischer, 2020; English et al., 2021; Holmes,
2015; Tomlinson, 2017). Professional connections enable access to opportunity and information
that support the transition from university into the workplace (Batistic and Tymon, 2017;
Baumann and Utz, 2021). In addition, professional networking can develop students’ career
management skills, increase their perceptions of their own employability, and promote the

development of their professional identity (Batistic and Tymon, 2017; English et al., 2021).

Ruth Bridgstock’s connectedness learning model (Bridgstock and Tippett, 2019) is the
most thoroughly conceptualised and studied approach to professional networking for graduate
employability. The connectedness learning model highlights the role of social and relational
learning for careers and employability learning, focusing on the “the central roles of partnerships,
groups, communities, and networks in order to better prepare students for their future lives and
work” (Bridgstock and Tippett, 2019, p. 9). The model elaborates five connectedness capabilities
that enable students to establish themselves and thrive in their graduate careers: building a
connected identity; making connections; maintaining and strengthening connections; working
with connections; and social network literacy (Bridgstock and Tippett, 2019). The connectedness

learning model also describes several connectedness pedagogies and enabling strategies—
predicated largely on collaboration with industry and community partners—which support students
to develop and apply their connectedness capabilities (Bridgstock and Tippett, 2019). However, the

connectedness learning model does not reflect the degree of theoretical integration of career
development and graduate employability advocated by Healy et al. (2022b), lacking substantive

reference to career development scholarship.
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LinkedlIn for careers and employability learning and development

LinkedIn is a social networking website dedicated to professional, rather than personal,
connections and communication (Baumann and Utz, 2021; Davis et al., 2020; “LinkedIn: About
Us”, n.d; Pena et al., 2022; Ruparel et al., 2020). LinkedIn users maintain profiles which list their
work experience, qualifications and skills; connect to others with shared professional
backgrounds and interests; share news and information; and search for employment
opportunities. Professional networking on LinkedIn affords many of the same benefits as in-
person networking but may offer additional benefits for career information gathering and job
seeking (Baumann and Utz, 2021; Davis et al., 2020; Pena et al., 2022; Ruparel et al., 2020).
Bridgstock (2019) noted the potential of LinkedIn as a pedagogical tool in support of
connectedness learning for employability, explaining in detail certain affordances in support of

each of the five connectedness capabilities.

LinkedIn, like all social media platforms, is subject to criticism focused on its business
model and practices and on certain elements of its design, structure, and culture. Firstly, LinkedIn
profits from users’ data (“LinkedIn Business Highlights”, 2022) and influences their behaviour
through its design architectures and discursive culture (Staunton, 2020; van Dijck, 2013). While
users do have some control over the content they write on their profile, LinkedIn exerts a
normative influence which potentially makes authentic self-expression difficult or risky (van
Dijck, 2013). Secondly, some studies have questioned the efficacy of LinkedIn for job seeking
(Johnson and Leo, 2020) or noted how online job seeking is influenced by digital inequalities
related to demographic factors and digital literacy, with LinkedIn potentially biased toward
wealthier, more educated professionals (Karaoglu et al., 2021). Finally, and most importantly,

participation on LinkedIn may expose users to risks to their privacy and safety. LinkedIn’s own
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community guidelines and safety advice acknowledge a range of potential risks, including abuse

and bullying, harassment and stalking, and scams and identity theft (“Professional Community

Policies”, 2022; “Staying Safe”, 2022).

Research method

Our initial intention for this study was to conduct a systematic review of the literature
(Bearman et al., 2012; Linnenluecke et al., 2020) to provide a synthesis of the evidence for the
pedagogical use of LinkedIn in higher education. However, we soon discovered that the broad
variety of approaches to research and reporting in our data set would make comparative analysis
challenging and that the small number of articles in our dataset would not support bibliometric
analyses such as citation network analysis or topic modeling (Linnenluecke et al., 2020). As a
result, we have instead approached this study as a scoping literature review (Levac et al., 2010;

Peters et al., 2015).

Scoping literature reviews are useful for mapping research literature and identifying
research gaps (Levac et al., 2010; Peters et al., 2015). Scoping reviews are faster and less
intensive than systematic reviews and are therefore useful for rapid reviews or ‘reconnaissance’
of research on a topic or as an initial stage in a broader systematic literature review, to validate or
refine research questions, search protocols, or analytical strategies. Scoping reviews are
particularly useful when a body of literature is not coherent enough to support a systematic

literature review ((Levac et al., 2010; Peters et al., 2015).

In this study, we followed the stages for conducting a scoping literature review

recommended by Levac et al. (2010): identify research questions; identify relevant studies
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iteratively, as a team; select studies for inclusion; chart the data iteratively, as a team; and collate,

summarise, and report results, including descriptive summaries and thematic analysis.

Data collection

Identify relevant studies

We searched five databases: ERIC, A+ Education, Academic Search Ultimate, Scopus,
and Web of Science. The search terms were developed with the assistance of a research librarian,
chosen to capture a broad range of results, and adapted to suit the data fields of each database.
The search terms used in Web of Science are illustrative of our approach: (pedagog* OR
education OR teach* OR learn* / Topic) AND (LinkedIn / Topic) AND (networking OR
employ* OR job* OR career* / Topic) AND (graduate* OR undergraduate* OR college* OR

universit* OR “higher education” OR he / Topic).

Additional searches of open educational resource databases and for grey literature in
Google Scholar yielded no relevant results. Our searches therefore include only journal articles or
book chapters. We limited our search to English language publications. A limit for publication
years was not necessary as no searches returned results prior to 2003, the year that LinkedIn was
founded. The searches were initially performed in October 2019. Each search was saved in the
associated database and an email alert set up for any new results. New articles or chapters found

in this way were reviewed until October 2022.

Select studies for inclusion

[Figure I here]
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Figure I illustrates the stages of our search, screening and selection of eligible studies.
After the shortlisted studies were selected from each search, collated and de-duplicated, abstracts
were reviewed for inclusion as journal articles or book chapters that promoted, described or
evaluated efforts to use LinkedIn to develop university students’ professional networking skills
and behaviours, or investigated university students’ use of or attitudes toward LinkedIn. We
excluded studies that focused on social media in general, rather than LinkedIn in particular; did
not have university students as their primary focus; or focused on academic performance or social
engagement as outcomes of student use of LinkedIn rather than careers and employability

benefits.

The reference lists of the selected publications were reviewed for articles not retrieved by
the database searches. Finally, Google Scholar was employed to identify any works that cited

each study in our dataset.

Data analysis

Chart the data

After establishing our final dataset and downloading the full text of each article or chapter,
we charted each study’s research characteristics, theoretical foundations, critical or ethical
concerns, and the stated affordances or outcomes for careers and employability learning. Data
extraction was shared among the authors, with all coding checked and moderated by the first

author.

We categorised each publication as one of five study types. Theoretical studies are those
which proposed the affordances of LinkedIn but did not provide an account of any actual

intervention. Descriptions explained how an intervention was delivered but did not offer any
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empirical evaluation of its impact. Evaluations were studies which attempted to measure the
impact of an intervention. Student-use studies investigated how students use LinkedIn, or what
their attitudes toward LinkedIn are, with no reference to any educational intervention.
Evaluation/student-use studies where those which framed the study as an evaluation of an
intervention, but whose analysis and findings reported student use of or attitudes toward LinkedIn

rather than the impact of the intervention per se.

We coded the affordances or outcomes of LinkedIn to the five connectedness capabilities
(Bridgstock and Tippett, 2019). We added additional codes to reflect affordances or outcomes
which are not reflective of the networked, collaborative principles of the connectedness learning
model, but instead reflect other career management skills or behaviours: personal branding;
professional communication and etiquette; professional knowledge and skills; seeking and

securing employment or work experience; career mobility; and civic engagement.

Results

Study characteristics

[Table I here]

Table I shows the study characteristics of publications in our dataset. No author
contributed to more than one article in the dataset. The sources of the publications fall into two
broad categories, in roughly equal numbers: higher education and educational technology
journals, or discipline-specific teaching and learning journals. Sixty percent of the publications
focused on business students, with the remaining publications covering a range of disciplines.
Empirical studies accounted for 73% of all publications, most of which were student use or

evaluation/student use studies, at 37% and 30% respectively. Of the 22 empirical studies, half
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employed quantitative methods, 27% employed mixed methods, and 23% employed qualitative
methods. The measures used in empirical studies were eclectic, with no common measure being
used in more than one article, no articles using existing measures from prior research (Davis, et
al., 2020; Wolff & Spurk, 2019), and no studies attempting to develop or validate a new scale of

their own.

Theoretical foundations

[Table 11 here]

The theoretical foundations of publications in our dataset are displayed in Table Il. There
is a wide variety of theoretical foundations, with no one theory favoured by more than a few
publications and some publications not explicitly referring to any theoretical approach at all.
Theories used by more than one publication include connectedness learning, social capital, uses
and gratifications theory, professional or pre-professional identities, and experiential learning. In
many cases, a publication’s use of theory was little more than a minor reference, rather than an

explicitly stated and developed theoretical approach.

Critical and ethical concerns

Critical and ethical concerns about LinkedIn or its application as a pedagogical tool are
displayed in Table 11. Only 25% of the publications made any substantive reference to any critical
or ethical concerns. Critical or ethical concerns were most often reported as being expressed by
students in student use or evaluation/student use studies, or as caveats or limitations in the

conclusions of the articles.

No publications adopted an inherently critical approach and all studies seemed to accept

LinkedIn as an important, effective, and safe platform for careers and employability learning. In
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fact, some student use studies that reported critical concerns expressed by students seemed to
imply that the students’ concerns were unwarranted and indicative of limited awareness or

confidence, rather than the recognition of legitimate risks.

Affordances and outcomes

The affordances or outcomes of LinkedIn as a pedagogical tool for careers and
employability learning are displayed in Table Il. Most studies identified a narrow range of
affordances or outcomes, with few reflecting the breadth of connectedness capabilities and other
adaptive career behaviours described in the graduate employability and career development
literatures. Social network literacy is the most represented affordance or outcome, which is
expected given that building student awareness, capability, and confidence was the primary
motive for many of these studies. Building a connected identity and personal branding were also
frequently cited affordances or outcomes, reflecting a strong focus on using LinkedIn to join a
professional community and promote oneself to peers and potential employers. Other affordances
and outcomes were reported much less frequently, particularly the those which reflect more

developed professional relationships, such as strengthening or working with connections.

Discussion

The goal of this article is to provide a summary of scholarship that has investigated the use
of LinkedIn as a pedagogical tool in the higher education curriculum. We have described the
general characteristics of this research, the degree to which it is conceptually and empirically
cohesive, what critical concerns about LinkedIn have been addressed, and what affordances or

outcomes of the use of LinkedIn have been found.
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Our findings show that research into LinkedIn as a tool for careers and employability
learning in higher education has been conducted in various disciplines, has drawn on various
theoretical and methodological approaches, and has found a range of affordances or outcomes.
However, there is little consistency in any of these factors across our data set. Therefore, this
body of scholarship offers a limited pool of either qualitative or quantitative evidence to help
understand or evaluate the use of LinkedIn for careers and employability learning. These findings
support our contention that, as useful as individual studies might be, this is not yet a body of
research that supports the kind of synthesis necessary for an evidence base for educators to draw

from.

The studies used a range of theories or measures of networking behaviours and
competencies, with no common use of any particular one. Several studies seem to lack any
theoretical foundation to the research. Few studies incorporate contemporary graduate
employability literature, while fewer still apply relevant career development research, and only
one (Brown et al., 2019) integrates both fields of scholarship in the way advocated by Healy et al.
(2022a, 2022b). The connectedness learning model (Bridgstock and Tippett, 2019), predated by
most studies in our data set, informed three studies out of 30. Nonetheless, our findings suggest
that the connectedness learning model is a much-needed innovation, as it offers the only thorough
and coherent theoretical account of professional networking for careers and employability

learning.

This scoping review has also demonstrated a lack of criticality in this body of research.
Although some studies in this review acknowledge critical concerns, none of them apply the
depth of critical analysis that other, non-pedagogical research into LinkedIn has (Karaoglu et al.,

2021; Staunton, 2020; van Dijck, 2013). LinkedIn is, above all else, a for-profit business which
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trades in individuals’ data (“LinkedIn Business Highlights”, 2022), seeks to influence their
behaviour to its own advantage (Staunton, 2020; van Dijck, 2013), and potentially exposes users
to a range of risks (“Professional Community Policies”, 2022; “Staying Safe”, 2022). These
concerns are valid and warrant a bias toward criticality and caution from educators, researchers,

and students.

The range of affordances and outcomes described in this scoping review underlines the
lack of cohesion in understanding what professional networking is and how it is done. For some,
such as those studies focused primarily on instrumental personal branding or opportunity seeking,
networking is primarily a matter of displaying certain kinds of capitals (Clarke, 2018), through
certain kinds of expression and signaling (Tomlinson and Anderson, 2021; Goodwin et al., 2019),
in the hopes of realising concrete career and employment goals. In studies focused more on
connected identities, networking for students is described as a process of joining a professional
community: first observing that community’s codes and conventions, before beginning to assume
an appropriate professional identity modelled on those observations (Bridgstock, 2020; Holmes,
2015). Crucially, professional identities need to be developed accurately and borne credibly
enough to be accepted by the target community, in a process described by Holmes (2015) as the
warranting of an emergent graduate identity. Expressing a professional and employable identity is
a complex task and is therefore a skill that should be expressly taught to students (Bridgstock and
Tippet, 2019; Tomlinson and Anderson, 2021; Goodwin et al., 2019), through careful and critical

application of appropriate pedagogical approaches.
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Limitations and implications for practice and research

There are several limitations of scoping literature reviews (Levac et al., 2010; Peters et al.,
2015). First, scoping reviews require a balance between attempting to capture as much relevant
scholarship as possible and gathering a manageable and meaningful dataset. Too-broad search
terms and over-inclusive criteria increases the volume of literature and makes synthesis more
challenging, while narrower searches and inclusion criteria risk reducing the salience of the
review. The small number of studies in this review, along with their diversity, made meaningful
synthesis challenging. The small size of our dataset also prevented us from using bibliometric
methods of analysis, such as citation networks or topic modelling (Linnenluecke et al., 2020).
Secondly, scoping reviews do not necessarily assess the quality of research, as systematic
literature reviews do (Levac et al., 2010; Peters et al., 2015). We have made no judgement on the
empirical validity of any research in this scoping review, which would be an important step

toward consolidating the research and evaluating its merit as an evidence base.

In identifying the lack of cohesion and integration of this body of literature, we are not
suggesting that all research on LinkedIn should apply the same theories, follow the same
methods, or approach networking in the same way. A diversity of approaches allows for the work
to reflect the context of the discipline and profession under investigation. However, the current
incohesive and dis-integrated nature of this body of research makes synthesis challenging and
diminishes its value as an evidence base with which to design quality careers and employability

learning using LinkedIn.

We can draw several recommendations from our findings to support researchers and
educators to employ LinkedIn in their curriculum more critically and intentionally. Researchers

should ensure that they do not overlook key theories or evidence from both graduate
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employability and career development when investigating students’ use of and attitudes toward
LinkedIn or evaluating pedagogical interventions which use it. Researchers applying quantitative
methods should not overlook existing, validated measures from the career development literature
(Baumann and Utz 2021; Davis et al., 2020; Spurk, 2021; Wolff and Spurk, 2019) or frameworks
of learning outcomes such as the connectedness learning model (Bridgstock and Tippett, 2019).
Drawing on existing theories and incorporating existing measures will enable more synthesis of

research and allow for reproducibility of studies.

Educators who see value in promoting professional networking for careers and
employability learning in their curriculum will benefit from reviewing the connectedness learning
model, the theories and evidence that inform it, and research that has applied it (Brown et al.,
2019; de Villiers Scheepers et al. 2019). In addition to describing connectedness capabilities as
learning outcomes for students, the model provides useful suggestions for connectedness
pedagogies and enabling strategies for educators and institutions (Bridgstock and Tippett, 2019).
This is not to say that all professional networking education scholarship should be based on this
model, but the fact is that it is the most coherent and robust model currently available. The
connectedness learning model will benefit from further research, particularly empirical validation
of its theoretical claims and the integration of theory and evidence from career development

scholarship (Baumann and Utz 2021; Davis et al., 2020; Spurk, 2021; Wolff and Spurk, 2019).

Finally, educators considering using LinkedlIn in their classroom have a duty of care to
design evidence based, ethical and equitable educational experiences. Educators should carefully
consider how LinkedIn is used in their profession—if it is used at all—and adapt their advice to
students accordingly. Educators must prioritise student safety, privacy, and agency when

promoting the use of LinkedIn in their classroom, recognising that ethical concerns about
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LinkedIn are legitimate and that the risk to some students’ personal safety and wellbeing may be
significant and must be respected. Most importantly, no student should be forced to create or
maintain a LinkedIn profile. Students should always be allowed the option of completing

alternative tasks, especially when the task is a compulsory assessed item.

Conclusion

We share the opinion of the authors of the publications included in this scoping review,
that LinkedIn is a valuable tool for careers and employability learning in higher education.
addition to its instrumental uses for personal branding and opportunity seeking, LinkedIn also
offers students transformational careers and employability learning experiences, such as career
exploration and future-oriented thinking, engagement with and entry into professional
communities, and the development and warranting of their emergent graduate identities. LinkedIn
has an important place in the pedagogical repertoire of careers and employability educators in

higher education.

However, we also believe that educators who employ LinkedIn as a pedagogical tool are
duty-bound to use it with attention to evidence-based and ethical best practice, given the many
legitimate concerns about its business model, data and privacy practices, safety, and normative
effects on user behaviour. Based on the results of this scoping review, we do not believe that
current research provides such a model of best practice. To provide effective, empowering, and
safe learning experiences for students, educators and researchers need to ground their work in
more coherent, cohesive, and integrated theories of careers and employability learning, drawing
on relevant literature from the graduate employability and career development research

communities.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 21

Acknowledgements

The authors thank all staff from the University of Southern Queensland who offered us their
support with this research project, particularly Dr Trisha Poole, who provided invaluable

feedback on our draft manuscript.

This work was supported by the University of Southern Queensland 2019 Grant for Embedded

Learning and Teaching, Employability.

References

Albrecht, W. D. (2011). LinkedIn for accounting and business students. American Journal of

Business Education, VVol. 4 No. 10, 39-42.

Badoer, E., Hollings, Y., & Chester, A. (2020). Professional networking for undergraduate
students: A scaffolded approach. Journal of Further and Higher Education, Vol. 45 No. 2,

197-210.

Baruffaldi, S. H., Di Maio, G., & Landoni, P. (2017). Determinants of PhD holders’ use of social
networking sites: An analysis based on LinkedIn. Research Policy, Vol. 46 No. 4, 740—

750.

Batistic, S. and Tymon, A. (2017), “Networking behaviour, graduate employability: A social

capital perspective”, Education + Training, Vol. 59 No. 4, pp. 374-388.

Baumann, L., and Utz, S. 2021. “Professional networking: Exploring differences between offline
and online networking”. Cyberpsychology: Journal of Psychosocial Research on

Cyberspace, Vol. 15 No. 1.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 22

Bearman, M., Smith, C.D., Carbone, A., Slade, S., Baik, C., Hughes-Warrington, M. and
Neumann, D.L. (2012), “Systematic review methodology in higher education”, Higher

Education Research & Development, Vol. 31 No. 5, pp. 625-640.

Benati, K. and Fischer, J. (2020), “Beyond human capital: Student preparation for graduate life”.

Education + Training, Vol. 63 No. 1, 151-163.

Benson, V., Morgan, S., & Filippaios, F. (2014). “Social career management: Social media and

employability skills gap”. Computers in Human Behavior, Vol. 30, 519-525.

Bridgstock, R. (2019), “Employability and career development learning through social media:
Exploring the potential of LinkedIn”, in Higgs, J., Horsfall, D., Cork, S. and Jones, A.
(Eds.), Challenging future practice possibilities, Sense-Brill Publishers, Rotterdam, the

Netherlands, pp. 143-152.

Bridgstock, R. (2020), Graduate Employability 2.0: Enhancing the Connectedness of Learners,
Programs and Higher Education Institutions, Department of Education, Skills and

Employment.

Bridgstock, R. and Jackson, D. (2019), “Strategic institutional approaches to graduate
employability: Navigating meanings, measurements and what really matters”, Journal of

Higher Education Policy and Management, VVol. 41 No. 5, pp. 468-484.

Bridgstock, R., and Tippett, N. (2019). “A connected approach to learning in higher education’,
in Bridgstock, R., and Tippett, N. (Eds.), Higher education and the future of graduate
employability: A connectedness learning approach, Edward Elgar, London, England, pp.

1-20.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 23

Brown, J.L., Healy, M., Lexis, L. and Julien, B. (2019), “Connectedness learning in the life
sciences: LinkedIn as an assessment task for employability and career exploration”, in
Bridgstock, R. and Tippett, N. (Eds.), Higher education and the future of graduate
employability: A connectedness learning approach, Edward Elgar, London, England, pp.

100-119.

Carmack, Heather J., and Sarah N. Heiss. “Using the Theory of Planned Behavior to Predict
College Students’ Intent to Use LinkedIn for Job Searches and Professional Networking”.

Communication Studies, Vol. 69 No. 2, pp. 145-60.

Cheng, M., Adekola, O., Albia, J., and Cai, S. 2022. “Employability in higher education: A
review of key stakeholders’ perspectives”, Higher Education Evaluation and

Development, Vol. 16 No. 1, pp. 16-31

Clarke, M. (2018), “Rethinking graduate employability: The role of capital, individual attributes

and context”, Studies in Higher Education, Vol. 43 No. 11, pp. 1923-1937.

Claybaugh, C.C., Haried, P. and Yu, W.-B. (2015), “Diffusion of a professional social network:
Business school graduates in focus”, International Journal of Human Capital and

Information Technology Professionals, VVol. 6 No. 4, pp. 80-96.

Cooper, B. and Naatus, M.K. (2014), “LinkedIn as a learning tool in business education”,

American Journal of Business Education, VVol. 7 No. 4, pp. 299-306.

Cranmer, S. (2006), “Enhancing graduate employability: Best intentions and mixed outcomes”,

Studies in Higher Education, VVol. 31 No. 2, pp. 169-184.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 24

Dabic, T., Adamovic, S., Suzic, R. and Sarac, M. (2019), “An integrated approach for developing
Showecase profiles of information technology students”, International Journal of

Engineering Education, Vol. 35 No. 2, pp. 878-888.

Davis, J., Wolff, H.-G., Forret, M.L. and Sullivan, S.E. (2020), “Networking via LinkedIn: An

examination of usage and career benefits”, Journal of Vocational Behavior, Vol. 118.

de Villiers Scheepers, M.J., Mclntyre, J., Crimmins, G. and English, P. (2019), “Connectedness
capabilities of non-traditional students: Pedagogical implications”, in Bridgstock, R. and
Tippett, N. (Eds.), Higher education and the future of graduate employability: A

connectedness learning approach, Edward Elgar, London, England, pp. 50-69.

Embree, J.L. and Lu, Y.-F. (2017), “Civic engagement experiences of students preparing for roles
as clinical nurse specialists: Civic engagement”, Nursing Forum, Vol. 52 No. 2, pp. 88—

96.

English, P., de, V.S.M.J., Fleischman, D., Burgess, J. and Crimmins, G. (2021), “Developing
professional networks: The missing link to graduate employability”, Education +

Training, Vol 63 No. 4, pp. 647-661.

Goodwin, J.T., Goh, J., Verkoeyen, S. and Lithgow, K. (2019), “Can students be taught to

articulate employability skills?”, Education + Training, VVol. 61 No. 4, pp. 445—-460.

Fetherston, M., Cherney, M.R. and Bunton, T.E. (2018), “Uncertainty, technology use, and career
preparation self-efficacy”, Western Journal of Communication, VVol. 82 No. 3, pp. 276—

295.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY o5

Florenthal, B. (2015), “Applying uses and gratifications theory to students’ LinkedIn usage”,

Young Consumers, Vol. 16 No. 1, pp. 17-35.

Fowlie, J., Forder, C. and Diver, A. (2019), “Pre professional identity formation through
connections with alumni and the use of LinkedIn”, Employability via Higher Education:

Sustainability as Scholarship, Springer Nature, Cham, Switzerland, pp. 331-345.

Galan, N. and Khodabandehloo, A. (2016), “Learning with LinkedlIn: Students’ perceptions of
incorporating subject-related blogging in an international marketing course”, Interactive

Technology and Smart Education, VVol. 13 No. 2, pp. 166-183.

Gerard, J.G. (2012), “Linking in with LinkedIn®: Three exercises that enhance professional
social networking and career building”, Journal of Management Education, [object

Obiject], VVol. 36 No. 6, pp. 866-897.

Hamadi, M., El-Den, J., Azam, S. and Sriratanaviriyakul, N. (2021), “Integrating social media as
cooperative learning tool in higher education classrooms: An empirical study”, Journal of

King Saud University - Computer and Information Sciences, Vol. 34 No. 6.

Healy, M., Brown, J.L. and Ho, C. (2022a), “Graduate employability as a professional proto-

jurisdiction in higher education”, Higher Education, No. 83, pp. 1125-1142,

Healy, M., Hammer, S. and Mcllveen, P. (2022b), “Mapping graduate employability and career
development in higher education research: A citation network analysis.”, Studies in

Higher Education, Routledge, Vol. 47 No. 4, pp. 799-811.

Holmes, L.M. (2015), “Becoming a graduate: The warranting of an emergent identity”,

Education + Training, Vol. 57 No. 2, pp. 219-238.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 26

Hutchins, A.L. (2016), “Beyond resumes: LinkedIn for marketing educators”, Journal of

Research in Interactive Marketing, VVol. 10 No. 2, pp. 137-147.

Johnson, M.A. and Leo, C. (2020), “The inefficacy of LinkedIn? A latent change model and
experimental test of using LinkedIn for job search”, The Journal of Applied Psychology,

Vol. 105 No. 11, pp. 1262-1280.

Karaoglu, G., Hargittai, E. and Nguyen, M.H. (2021), “Inequality in online job searching in the

age of social media”, Information, Communication & Society.

Kim, W. and Malek, K. (2018), “Social networking sites versus professional networking sites:
Perceptions of hospitality students”, Journal of Human Resources in Hospitality &

Tourism, Vol. 17 No. 2, pp. 200-221.

Krouwel, S.J.C., van Luijn, A. and Zweekhorst, M.B.M. (2020), “Developing a processual
employability model to provide education for career self-management”, Education +

Training, Vol. 62 No. 2, pp. 116-128.

Levac, D., Colquhoun, H. and O’Brien, K.K. (2010), “Scoping studies: advancing the

methodology”, Implementation Science, Vol. 5, p. 69.

“LinkedIn Business Highlights from Microsoft’s FY22 Q3 Earnings”. (2022).
News.LinkedIn.com, viewed 19 May 2022,
https://news.LinkedIn.com/2022/april/LinkedIn-business-highlights-from-microsoft-s-

fy22-g3-earnings

“LinkedIn: About Us”. (n.d.). LinkedIn, viewed 19 May 2022, https://news.LinkedIn.com/about-

us


https://news.linkedin.com/about-us
https://news.linkedin.com/about-us

LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 27

Linnenluecke, M. K., Marrone, M., & Singh, A. K. (2020). Conducting systematic literature
reviews and bibliometric analyses. Australian Journal of Management, Vol. 45 No. 2,

175-194.

Lopez-Carril, S., Villamén, M. and Gonzéalez-Serrano, M.H. (2021), “Linked(In)g sport
management education with the sport industry: A preliminary study”, Sustainability, VVol.

13 No. 4, p. 2275.

McCorkle, D.E. and McCorkle, Y.L. (2012), “Using LinkedIn in the marketing classroom:
Exploratory insights and recommendations for teaching social Media/Networking”,

Marketing Education Review, Vol. 22 No. 2, pp. 157-166.

Mileski, M., Kruse, C.S., Lee, K. and Topinka, J.B. (2016), “Perceptions of the value of
professional networking by undergraduate students in a school of health administration: A

pilot study”, The Journal of Health Administration Education, pp. 461-474.

Mogaji, E. (2019), “Student engagement with LinkedIn to enhance employability”, in Diver, A.
(Ed.), Employability via Higher Education: Sustainability as Scholarship, Springer

International Publishing, Cham, pp. 321-329.

Pena, L., Curado, C., & Oliveira, M. (2022). The contribution of LinkedIn use to career outcome

expectations. Journal of Business Research, VVol. 144, 788-796.

Peters, M. D. J., Godfrey, C. M., Khalil, H., Mclnerney, P., Parker, D., & Soares, C. B. (2015).
Guidance for conducting systematic scoping reviews. JBI Evidence Implementation, Vol.

13 No. 3, 141-146.



LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 08

Peterson, R.M. and Dover, H.F. (2014), “Building student networks with LinkedIn: The potential
for connections, internships, and jobs”, Marketing Education Review, Vol. 24 No. 1, pp.

15-20.

“Professional Community Policies”. (2022), LinkedIn, viewed 19 May 2022,

https://www.LinkedIn.com/legal/professional-community-policies

Romgens, 1., Scoupe, R., & Beausaert, S. (2020). Unraveling the concept of employability,
bringing together research on employability in higher education and the workplace.

Studies in Higher Education, VVol. 45 No. 12, 2588-2603.

Ruparel, N., Dhir, A., Tandon, A., Kaur, P. and Islam, J.U. (2020), “The influence of online
professional social media in human resource management: A systematic literature

review”, Technology in Society, Vol. 63.

Sacks, M.A. and Graves, N. (2012), “How many ‘Friends’ do you need? Teaching students how
to network using social media”, Business Communication Quarterly, Vol. 75 No. 1, pp.

80-88.

Sin, C., Tavares, O., and Amaral, A. (2019), “Accepting employability as a purpose of higher
education? Academics’ perceptions and practices”, Studies in Higher Education, Vol. 44

No. 6, pp. 920-931.

Slone, A.R. and Gaffney, A.L.H. (2016), “Assessing students’ use of LinkedIn in a business and
professional communication course”, Communication Teacher, Vol. 30 No. 4, pp. 206—

214.


https://www.linkedin.com/legal/professional-community-policies

LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 29

Spurk, D. (2021), “Vocational behavior research: Past topics and future trends and challenges”,

Journal of Vocational Behavior, Vol. 126.

Starcic, A.l., Barrow, M., Zajc, M. and Lebenicnik, M. (2017), “Students’ attitudes on social
network sites and their actual use for career management competences and professional
identity development”, International Journal of Emerging Technologies in Learning, Vol.

12 No. 5, pp. 65-81.

Staunton, T. (2020), “Icarus, grannies, black holes and the death of privacy: Exploring the use of
digital networks for career enactment”, British Journal of Guidance & Counselling, Vol.

48 No. 5, pp. 611-622.

“Staying Safe” (2022), LinkedIn Safety Center, viewed 19 May 2022,

https://safety.linkedin.com/staying-safe

Tomlinson, M. (2017), “Forms of graduate capital and their relationship to graduate

employability”, Education + Training, Vol. 59 No. 4, pp. 338-352.

Tomlinson, M. and Anderson, V. (2021), “Employers and graduates: The mediating role of
signals and capitals”, Journal of Higher Education Policy and Management, Routledge,

Vol. 43 No. 4, pp. 384-399.

van Dijck, J. (2013), ““You have one identity’: Performing the self on Facebook and LinkedIn”,

Media, Culture & Society, Vol. 35 No. 2, pp. 199-215.

Wetsch, L.R. (2012), “A personal branding assignment using social media”, Journal of

Advertising Education, Vol. 16 No. 1, pp. 30-36.


https://safety.linkedin.com/staying-safe

LINKEDIN AS A PEDAGOGICAL TOOL FOR CAREERS AND EMPLOYABILITY 30

Wolff, H.-G. and Spurk, D. (2019), “Developing and validating a short networking behavior scale
(SNBS) from Wolff and Moser’s (2006) measure”, Journal of Career Assessment, Vol. 28

No. 2, pp. 277-302.

Zhao, X. (2021), “Auditing the ‘Me Inc.’: Teaching personal branding on LinkedIn through an

experiential learning method”, Communication Teacher, VVol. 35 No. 1, pp. 37-42.



	Introduction
	Careers and employability learning in higher education
	Professional networking for careers and employability learning
	LinkedIn for careers and employability learning and development

	Research method
	Data collection
	Data analysis

	Results
	Study characteristics
	Theoretical foundations
	Critical and ethical concerns
	Affordances and outcomes

	Discussion
	Limitations and implications for practice and research
	Conclusion
	Acknowledgements
	The authors thank all staff from the University of Southern Queensland who offered us their support with this research project, particularly Dr Trisha Poole, who provided invaluable feedback on our draft manuscript.
	This work was supported by the University of Southern Queensland 2019 Grant for Embedded Learning and Teaching, Employability.
	References

